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1. MeToanuyeckue peKOMeH AU

1.1. Meroanyeckue peKOMeHIALMUH MO MOATOTOBKE K NMPAKTHYECKUM 3aHATHAM

B Xxoxme mnOArOTOBKM K MPAaKTUYECKUM 3aHATUSAM CIEAYeT HW3YyYUTh OCHOBHYIO U
JOTIOTHUTEIFHYIO JINTEPATypy, YUeCTh PEKOMEHJIAlMU MpernojaBatens U TpeOoBaHUs pabodeit
IPOrpaMMBl.

MOXHO IOATOTOBUTH CBOM KOHCIIEKT OTBETOB II0 pacCMarpuBaeMOM TEMAaTHUKE,
MOJATOTOBUThH TE3HCHI JJISl BBICTYIUIEHUH MO BCEM Y4eOHBIM BOIIPOCaM, BBIHOCHMBIM Ha 3aHSTHE.
CrnenyeT mpoayMaTh IPUMEPHI C IENIbI0 00ECTIeUeHUsI TECHON CBS3M M3y4aeMOU TEOPUH C PeaTbHOM
NPakTUKOW. MOJKHO JONOJHUTH CHHCOK PEKOMEHJIOBAaHHON JIUTEPATYpPbl COBPEMEHHBIMU
MCTOYHHKAMHU, HE TIPE/ICTABIICHHBIMU B CIIUCKE PEKOMEHIOBAHHOM JIUTEPATYPHI.

CamocrosiTennbHasi paboTa CTyJIEHTa TpenanosaraeT paboTy C HaydHOM M y4eOHOH
JUTEPATypOid, yMEHHE CO3/1aBaTh TEKCTHL. YPOBEHb U ITYOMHA YCBOCHUS AMCIMILIUHBI 3aBUCSAT OT
AaKTUBHOM U CHCTEMaTHYeCKON pabOThl Ha MPAKTUYECKUX 3AHATHUSAX, U3yYEHUS PEKOMEHI0BAaHHOM
JUTEPATYpPhl, BHITOJIHEHHUS KOHTPOJIbHBIX MUCbMEHHBIX 33JIaHUMN.

[Ipy mnoAroToBKE K NPAKTUYECKOMY 3aHATHIO OOy4aroniyecss HMEIOT BO3MOXKHOCTD
BOCIIOJI30BaThCA KOHCYJIbTAIMSIMU TpernogaBaTens. Kpome yka3aHHBIX TeM OHHM BIpaBe, IO
COTJIACOBAHUIO C IPEroAaBaTesaeM, U30upaTh U Jpyrue HHTEPECYIOIINE UX TEMBI.

KauecTBOo y4yeOHOI pabOTBI acUPaHTOB MPEINOJABATENh OICHUBAET C WCIIOIH30BAaHUEM
TEXHOJOTHYECKON KapThl TUCIIUIUIMHBI, pa3MEIIeHHOM Ha calite MAT'Y.

1.2. Meroauyeckue PpeKOMEHJAANMH IO MOATOTOBKE BBICTYIUIEHUS / JOKJaga K
NMPAKTUYECKOMY 3aHATHIO

[ToaroToBky BBICTYIUICHUS / IOKJIaja clAeAyeT HaYMHATh C HW3YYCHHUS CHCIHATbHOU
JUTEpaTyphl, CHUCTEMATU3ALUN U 0000LIeHHs COOpaHHOTO MaTepualia, BBIIEJIEHUS TJIABHOTO.
Marepuana AOMKHO OBITH JTOCTATOYHBIM JUIsl PACKPBITHS BBIOpaHHOW Tembl. [loaroroBka
BBICTYIUICHUS / JIOKJIajla BKJIIOYAeT B ce0s TakkKe OTPaOOTKYy HABBIKOB OPATOPCTBA W YMEHUS
OpI‘aHI/IBOBaTB nu HpOBOI[I/ITb ,Z[I/ICHyT, CO6JHOI[€HI/I$I 3aJaHHOTI'O pernaMeHTa BpeMeHI/I.

Heo6xoauMo MOMHUTB, YTO BBICTYIUICHHE COCTOUT M3 TPEX YaCTEH: BCTYIUICHUs, OCHOBHOM
YaCTu U 3aKIIFOUYCHUA. Hpen(;[e BCCTO, CJI@I[yGT Ha3BaThb TeMy CBOCTo BBICTyH.HeHI/I}I / JOKJiazaa,
KpPaTKO MEPEYUCIIUTh PacCMaTPHUBAaEMbIe BOIPOCHI, U30paB MJisi ATOTO KUBYIO MHTEPECHYIO (hopmy
HN3JI0KCHUSL.




1.3. MeToanueckue peKOMeHIAIUM 110 MOATOTOBKe pedepara u rjaoccapus

AcnupaHT (COMCKATeNb) BBINOJHAET MHCHbMEHHBIM TMEPEeBOJI HAy4YHOrOo TEKCTa IO
CIEIUATILHOCTH Ha sI3BIK 00Y4YeHHS (T.€. ¢ HHOCTPAHHOTO s3bIKa HA PYyCCKUH s3bIK). OObEeM TEeKCTa -
45 000 neyaTHbIX 3HaKOB (20-25 cTp.).

AcnupaHT (COMCKaTenb) [JOJDKEH TMPEJICTaBUTh MUCBMEHHBIM TMEpeBOJ TEKCTa B
COOTBETCTBUU C BBINOJHIEMON WM TMPEANONIAraéMoOl TEMOM HCCIEIOBAHUSA CO CIHCKOM
IIPOYNTAHHOM JINTEPATYyphl MO CIEHIHAIBHOCTHA U CIOBAapEM TEPMHUHOB IO TEME HCCIEAOBaHUS Ha
MHOCTPAaHHOM SI3bIKE C PYCCKMMHM SKBHBaJIeHTaMu (He MeHee 30 TepMHHOB) He no3aHee yeM 3a 30
ITHEW 0 Hayajia dK3aMeHa

Tekcr pykomnucu pedepara IoKeH ObITH pacreyaTaH Ha KOMIIBIOTEpE Ha OJHON CTOpPOHE
CTaHJApTHOIO JHcTa Oenmoi ogHocopTHOM Oymaru ¢gopmara A4 (210x297 mm) dyepe3 OIMHAPHBIN
uaTepBai (mpudt Ne 14) u momsimu BOKpyr Tekcta. Pazmep nesoro moss - 30 mm, mpasoro - 10 mwm,
BepXHeEro - 20 MM, HUXKHETO - 20 MM.

Bce cHOCKM M TOACTpOUYHBIE TPUMEUAHUS MEpEeneyaThIBalOT (Y€pe3 OJUH MHTEpPBANI) HA TOU
CTpaHMIIE, K KOTOPON OHU OTHOCSTCS. Bce cTpaHMIlbl HyMEpYIOTCs, HAUMHAS C TUTYJIBHOTO JIUCTA,
Ha TUTYJIBHOM JIMCTE CTpaHWLa He yka3biBaercs. L{udpy, o6o3Hauarouryo MmopsaKOBbIi HOMeEp
CTPaHUIIbI, CTABST B CEPEIMHE HUKHETO OIS CTPAHULIBIL.

K nuceMeHHOMY nepeBoly MpUIIararoTCs:

1. OdopmieHHBIE  TUTYIBHBIM  JHCT C  yKazaHueM mmdpa ©  Ha3BaHHSA
CIEIHNAIbHOCTH;

2. Konust tutynbpHOTO MTUCTa MOHOTpaduu;

3. AHHOTaIMg Ha THOCTPAHHOM SI3BIKE;

4. Konust opurnHasbsHOro HHOCTPAHHOTO TEKCTA;

5. ['moccapuii (cnenuanu3upoBaHHBIA TEPMUHOJIOTHYECKUI CIOBAPh K CTaThe);

6. Penensust xaHaupara Wiad JOKTOpa HAayK IO CHELMAIBHOCTH, PAaCKpbIBAIOIAsS

3HAYCHHUE PELICH3UPYEMOr0 MaTepuaia sl JUCCEPTAMOHHOIO HCCIEN0BAaHUS aBTOPA WIH C TOYKU
3pEHMS aKTyaJIbHOCTHU JUIsl COOTBETCTBYIOLEH OTPACIN HAYKH.

ITepeBon nomkeH OBITH MPEACTABIEH B CKOPOCIINBATENE WK COPOLIIOPOBAH.

I'moccapuii k pedepary (IMCBMEHHOMY NEPEBOIY HAyYHOTO TEKCTAa) MpEICTaBisieT coO0i
BBIIIOJIHEHHE IIepeBOJa TEPMUHOB INPO(ECCHOHATBHOM  TEMATUKH, HUCIOJIb30BAHHBIX B
pedepupyemom Tekcte. [noccapuit MokeT OBITh JONONHEH (HOHETHUYECKOW TpPaHCKPUIIUEH
TEPMUHOB, JaHbl HECKOJIbKO 3HAUYEHUI TepMHMHA M NpPUMEPbl UX YINOTPEOJCHHsI B TEKCTax IO
CIIELUAJILHOCTH.

PexoMeHganmm 1o co31aHuto riIoccapus:

1. I'moccapwuii pacnionaraercsi CTporo B ajipaBUTHOM TOPSIIIKE.

2. TepMuHBI HE TOJDKHBI AYyOTMPOBATHCS.

3.I'moccapuii He AODKEH OBITh M30BITOUEH: HE HY)KHO BKIJIIOYaTh B CJIOBaph BCE YacToO
BCTPEYAIOLINECS TEPMUHBI TOAPSL, TOJIBKO TE CJI0OBA, KOTOPHIE XapAKTEPHBI U1l 3aJaHHON TEMBI.

1.4. MeToanueckue peKOMeHIAIUM 10 MOATOTOBKE K caye IK3aMeHa

VYcnenrHoe BBIMOJTHEHUE CAMOCTOSATENBHOTO MUCHBMEHHOTO pedepupoBaHUS U YCTHOTO
nepeBojia MPUMEPOB U3 HAYYHOM JUTEPaTyphl B XO/€ MPAKTUUECKUX 3aHATUN SBISETCS YCIOBUEM
JIOMyCKa K KaHIUIATCKOMY d5K3aMeHy. KauecTBO MUCHbMEHHOTo pedepupoBaHMs OLIEHUBACTCA IO
3a4ETHOM CUCTEME.

Kannunarckuii 5x3aMeH MpOBOIUTCS B YCTHOUM (pOopMe U BKITIOUAST B ce0sl TPH 3a/1aHUs:

1. Hzywaromee 4YTeHHE OPHTHMHAIBLHOTO TeKcTa mo crnenuanbHocTd. O0bem 2500-3000
NeYaTHBIX 3HaKOB. Bpems BeimosHeHUs paboTh - 45-60 munyT. @opma npoBepku: 1) TUCbMEHHBIN
MIEPEBOJI CO CIIOBapeM; 2) mepenada u3BJIeueHHON HH(OpPMAITUU Ha HHOCTPAHHOM SI3BIKE.

2. bermoe (IpocMOTPOBOE) UTEHHE OPUTHHAIBHOTO TEKCTa MO crenuanbHocTH. O0beM -
1000-1500 nevatHbIx 3HaKOB. Bpemst BwimoiaHeHUs - 2-3 MuUHYTH. DOopMa MPOBEPKHU - Tepeaada
U3BIICYCHHON HMH(OpMAIMK HA WHOCTPAHHOM SI3bIKE IJISi TYMaHUTAPHBIX CHEIUAIBHOCTEH U Ha
PYCCKOM $I3bIKE ISl €CTECTBEHHOHAYYHBIX U Ap. CIEUATbHOCTEH.



3. becenga ¢ »K3amMeHaTOpOM Ha HMHOCTPAHHOM S3BIKE€ IO BONpOCAaM, CBS3AaHHBIM C
U30paHHOH CIIeHUATbHOCTRIO U HAYyYHOU paboTOM aciupaHTa (COMCKATes).

N30paHHas cnenuaibHOCTh: COACpP)KAHWE TPEIMEeTa, UCTOPHS Pa3BUTHS JAaHHOW 00sacTu
HAyKH, BBIJAIONIMECS y4YEHBbIE B COOTBETCTBYIOIICH 00NAcTH HAayKu (MX OTKPBITHS W 3HAYCHUE),
HOBEHIIIME JOCTMXKCHHS B HM30paHHOW OOJAcTH, COIMAIBHO-IKOHOMUYECKHUE AaCTEeKThl JaHHOMU
00J1aCTH HAayKH.

Hayunoe wccrnenoBanue: mnpoOJeMbl, COCTOSHHE TPOOJIEMBI, I1€db, 3aJladyd, METOJbI
UCCJIEI0BAHMS, PE3YIbTAThI, BBIBOJIBI.

2. IInaHbl NPpaKTHYECKHUX 3aHATHI
3ansrtue 1. Pedepar u ero cogep:xxkanue (4actsb 1)

Ilnan:
1. CooOuieHure o0 TeMe UCCIIEAOBaHUS.
2. lens uccienoBanusl.
3. Ormenka.

Bonpocwt ons camoxkonmpons:

Kakumu cpeacrBamu cooOraercs o TeMe paboThl / IpeaMeTe UCCaeI0BaHus?
Kaxkue cpenctBa HCTIONB3YIOTCS AJIs IOTUYECKOTO BBIJICICHUS COOOIICHUS?
Kaxk 0003HauaroTCs 1iem ucciieoBanus?

Uto HEOOXOUMO HCTIONB30BATh JIJIsl OIIEHKH pa0boThI (MEeTOa, MaTepuaa)?

Jlumepamypa: [1, 339-340].

3aunsrtue 2. Pedepar u ero cogep:kanue (4acrTp 2)

ILxan.
Coo01IeHus 0 pe3yynbTaTax UCCIeI0BaHUS.
HMcxonHple MOMEHTBI.
Nurepnperarus.
BrIBOABI 1 3aKITIOUCHHE.
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Bonpocvi ona camoxkonmpoans:

Yro TpeGyeTcst UCIOIb30BaTh I COOOILIEHUS O pe3yibTaTax UCCIeA0BaHUs?
Kak M0oxHO nepenaTe Ka4eCTBO UHTEPIIPETALIUN PE3YIbTATOB?

Yro BKIIIOUAETCS B 3aKIHOUUTENIBHBIE IPEUIOKEHHS pedepaToB?

Jlumepamypa: [1, 341-343].

3ansaTue 3-4. Ucnosib30BaHNe aHIVIMICKUX BHA0-BPpeMeHHBIX ¢opM (dacThb 1)

Ilnan:
1. The Present Simple.
2. The Past Simple.

Bonpocwi ona camoxonmpons:
1. KaxoBbl OCHOBHBIE CiTy4au yrnoTpeOeHns BUA0-BpeMeHHbBIX ¢opM Present Simple u
Past Simple?



2. Kak nanHbie BUI0-BpeMeHHbIE ()OPMBI UCITOJIB3YIOTCS B PA3HBIX THMAX MPEAJIOKCHUN?

Jlumepamypa: [2, 4-11].
3ansaTue 5-6. Ucnosib30BaHNe aHIVIMICKUX BHA0-BPEeMEHHBIX GopM (YacThb 2)

IInan:

1. The Present Perfect.
2. The Present Perfect Continuous.

Bonpocwi ona camoxonmpons:
1. KaxoBbl OCHOBHBIE CiTydau yrnoTpeOaeHus BuaI0-BpeMeHHbIX GpopM Present Perfect u

Present Perfect Continuous?
2. Kak nanHbie BUI0-BpeMeHHbIE ()OPMBI UCIIOJIB3YIOTCS B PA3HBIX THMAX MPEAJIOKEHUN?

Jlumepamypa:[2, 14-29].

3ansaTue 7. IlepeBoa macCHBHBIX KOHCTPYKIMIA

Inan:
1. Tlpuuunbl ynoTpeOaeHus CTpaaaTeIbHOTO 3a10Ta B aHTJIMMUCKOM SI3BIKE.
2. Wcnonb3oBanue 0€31MYHBIX / HEONPEAEICHHO-TMYHBIX TPEATOKCHUHN.
3. YnortpebieHue riaroyioB B HaCCUBE NMPU OJHOPOIHBIX WIEHAX MPEATOKEHUS.

Bonpocw ona camoxonmpons:
1. KaxoBbl OCHOBHBIE Cllydau YHOTPEOJIEHUS CTPalaTeIbHOTO 3aJ0Ta B aHTJIMICKOM

SI3BIKE?
2. B ueM 3axiro4aeTcs «LEeHTPaTIN30BaHHAs CTPYKTYpa» aHIVIMHCKOIO IPEI0OKEHU?

Jlumepamypa: [1, 228-236]; [2, 84-93].

3ansaTus 8. IlepeBoa MHPUHNTUBA 1 HHPUHUTHUBHBIX KOHCTPYKIMH

Ilnan:
1. OcobenHocTH niepeBoia UHQUHUTHBA HA PYCCKUHN S3BIK.
2. UHGUHUTHB B CIIO)KHOM JIOTIOJTHEHUH.
3. NH(UHUTUB B COCTABHOM TJIaroJIbHOM CKa3yeMOM.

Bonpocwi ona camoxonmpons:
1. Ha4to HeoOxoaumo oOpaimate BHUIMaHUE TIPH MepeBojic MHOUHUTHBA HA PYCCKUM

A3BIK?
2. Kak nepeBoaurcss MHQUHUTUB B IPUIATOYHOM JIOTIOJIHUTEIBHOM PEIOKEHUH?
3. KakoBsl 1Ba crioco6a nepeBoia MHPUHUTHBA B COCTABHOM TJIar0JIbLHOM CKa3yeMoM?

Jlumepamypa: [1, 249-259], [2, 108-119].



3ansiTue 9. IlepeBoa repyHaus U repyHIAMAIbLHBIX KOHCTPYKIIHI
ILnan:

1. CrmocoObI mepeBo/ia TepyHIUS U TePYHANAIBHBIX 000POTOB.
2. OcobeHHOCTH TIepeBO/ia Ha PYCCKHM S3bIK MMEHEM CYIIECTBUTEIbHBIM, HH(OUHUTHBOM.

3. IlepeBoj repyHausi COUETaHUEM MOJAIBHBIX IJ1arojioB ¢ MHPUHUTUBOM M IIPUIATOYHBIM
IPEJI0KEHUEM.

Bonpocv 0na camoxonmpons:

Ha uto Heo6xoanMo oOpaiaTh BHUMaHHE MTPU IEPEBOJIE TEPYHIUS Ha PYCCKUM SI3bIK?

2. B kakux ciy4asx repyHAuH IIepeBOIUTCS UMEHEM CYIIECTBUTEIBHBIM, a B KAKHX -
UHPUHUTUBOM?

3. KaxoBsI ciryuan nepeBojia repyHIusl COYeTaHUEeM MOZAIbHBIX TJ1aroJIoB ¢ HHOUHUTHBOM H
NPUJATOYHBIM MIPEIOKEHuEM?
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Jlumepamypa: [1, 242-249]; [2, 106-135].
3ansaTue 10. IlepeBox npuyacTui

Ilnan:
1. @®OyHKIUM NPUIACTHBIX 00OPOTOB B aHTJIMHCKOM TIPEITIOKCHHH.
2. Cnoco0bl nepeBojia aHMIIMMCKUX MPUYACTUI HACTOSAIIETO M MPOLIEIIIEr0 BpeMEH! Ha
PYCCKUH SA3BIK.

3. OOGOpOTHI U CTPYKTYPBI, MPEICTABIISIONINE TPYIHOCTD IS IEPEBOIA HA PYCCKUI SI3BIK.

Bonpocwi ona camoxonmpons:
1. B yeM 3akimrodaeTcst pa3iMure MEXIAY AHTIIUUCKUMHU U PYCCKUMH IPUYACTUSIMU !
2. B 4eM cocTOUT TpyIHOCTb NIEPEBOIA IPUYACTHSI IPOLLIEAIIEIO BpEMEHH HAa PYCCKUMN SA3BIK?

Jlumepamypa: [2, 184-195].

3ansaTue 11-12. Cji0B0o00pa3oBaHue B AHIVIMICKOM fI3bIKE

ILnan:
1. TIpaBuna oO6pa3oBaHUsl aHTIIMHCKUX CJIOB.
2. IlpeduKchl B aHTITUHCKOM SI3BbIKE: UX (PYHKITUS, BUJIbI 3HAYCHUS
3. Cyddukchl B aHMIHIICKOM SI3bIKE: UX (PYHKIIHSI, BUbI, 3HAYCHHUSI.

Bonpocwi ona camoxonmpons:

JI71s1 9ero UCToab3yoTCs TPEPUKCH @ aHTITUHCKOM SI3bIKEe?

B gem cocrourt posb cy(hpUKCcoB B aHIIIMHCKOM sI3bIKE?

3. Kakwue yactu peur MOKHO 00pa30BBIBATH C MTOMOIIBIO CYP(HUKCOB B aHTIIUMCKOM SI3bIKE?

N =

Jlumepamypa: 1, 182-185].
3ansatue 13-14. IlucbMeHHBIH NepeBO CTATHH MO CIHENUAJIBHOCTH CPEICTBAMHU POJAHOIO
SI3bIKA

IInan:
1. UreHnune TEKCTA HA AaHTJINICKOM S3BIKE.



2. Jlekcuko-rpaMMaTHYECKHI pa3doop TeKCTa.
3. CocraBieHHE TEKCTa IEPEBOAA.
4. Tlpe3enTanusi NOATOTOBIEHHOTO IEPEBOJIA TEKCTA.

Calibration of self-evaluations of mathematical ability for students in England aged 13
and 15, and their intentions to study non-compulsory mathematics after age 16
(R. Sheldrake, T. Mujtaba, M.J. Reiss)
Part 1

Calibration of mathematics self-evaluations (mathematics task confidence compared against
ability) was longitudinally explored through 2490 students from England. Students with accurate
task calibration at Year 10 (age 15) reported the highest intentions to study mathematics in Years 12
and 13 (when mathematics is not compulsory), and also generally gave the highest self-reports for
further mathematics self-beliefs and attitudes including task-level enjoyment, ease, and interest, and
subject-level self-concept. Earlier at Year 8, no differences in intentions were found; over-confident
students generally gave the highest self-reports at Year 8, while under-confident students generally
gave the lowest self-reports. Gender differences also emerged: girls showed no differences in self-
beliefs of ability across calibration groups at Year 10, while accurate boys reported the highest self-
beliefs.

Bonpocwi ona camoxonmpons:
1. CocraBineHue TEMaTUYECKOTO II10CCAPHUs.
2. TlpopaboTka HOBOM JIEKCHKH.
3. IloaroroBka mnepeBoja TEKCTA HA PYCCKUM A3BIK.

Jlumepamypa: [1, 152-153].

3ansaTne 15-16. IlucbMeHHBIH NepeBOJ CTATHH MO CHENUAJIBHOCTH CPeACTBAMH POIHOIO
fA3bIKA

Ilnan:
UreHune TeKCTa Ha aHTJIMIICKOM SI3BIKE.
Jlekcuko-rpaMMaTH4YeCcKUid pa30op TeKcTa.
CocraBieHue TeKCTa nepeBoja.
[Ipe3enTtanus OArOTOBIEHHOTO MEPEBOIA TEKCTA.
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Calibration of self-evaluations of mathematical ability for students in England aged 13
and 15, and their intentions to study non-compulsory mathematics after age 16
(R. Sheldrake, T. Mujtaba, M.J. Reiss)
Part 2

Self-beliefs are influential factors in education. Students’ self-concepts (academic subject-
specific beliefs of prior ability, for example, have been linked to attainment and associated with
academic interest. Self-beliefs have strong influences on students’ subject choices, together with
past attainment, perceptions of subjects, and numerous other factors. Girls have frequently been
observed to have lower self-concepts than boys. Boys have generally reported higher mathematics
self-concepts than girls, even though girls often attain slightly higher. Boys have additionally
reported higher mathematics self-efficacy (self-beliefs of being able to successfully perform in the
future) and intrinsic motivation for mathematics (interest in and enjoyment associated with doing
mathematics) compared to girls. Some variations have been found, however, such as when girls
valued mathematics higher than boys in Grade 12 after controlling for their perceived mathematics
ability.



Bonpocwi ona camoxonmpons:
1. CocraBiieHHE TEMAaTHYECKOTO III0CCapHs.
2. TIpopaboTka HOBOI1 IEKCHUKH.
3. IloaroToBka mepeBoAa TEKCTa HA PYCCKUM S3BIK.

Jlumepamypa: [1, 153-154].
3ansaTne 17-18. IlucbMeHHBIH NepeBOJ CTATHH MO CHENUAJIBHOCTH CPeACTBAMH POIHOIO
fA3bIKA
Ilnan:
YreHue TeKcTa Ha aHTJIMHUCKOM S3BIKE.
Jlekcuko-rpaMMaTHUeCKHil pa3doop TEKcTa.

CocraBneHue TeKkcTa rnepeBoja.
[IpeseHTanus mOArOTOBIEHHOTO TTEPEBOIA TEKCTA.
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Calibration of self-evaluations of mathematical ability for students in England aged 13
and 15, and their intentions to study non-compulsory mathematics after age 16
(R. Sheldrake, T. Mujtaba, M.J. Reiss)
Part 3

Educational research frequently, and often unavoidably, considers self-reported beliefs from
participants, introducing a potential discrepancy: self-beliefs may or may not reflect actual abilities.
‘Calibration’ can be considered as the degree to which beliefs or evaluations (such as self-concept)
reflect an actual situation (such as ability evidenced through attainment in examinations); it can
measure the overall accuracy of beliefs and the bias or direction of any discrepancy. Calibration
may also be considered an (indirect) indicator of metacognition or the awareness of cognitive
processes and related areas, including assessment of personal abilities, knowledge, and task-factors,
integral to many theories of learning and self-regulation.

Two main theoretical perspectives concerning calibration have arisen self-regulated learning
models and social-cognitive motivational theories. Self-regulated learning models promote accurate
calibration as integral to personal well-being and functioning, where self-evaluation has important
implications to students’ studying approaches and motivation. For example, students may study less
if they believe they already master an area, which becomes problematic when this belief is
inaccurate; accurate reflection and calibration may also allow students to identify and then focus
their studies onto their own developing areas of specialism. Social-cognitive theories of behavior
and provide a contrasting view, where positive calibration biases or over-confidence are a normal
state that is not necessarily unproductive or damaging, and which facilitates increased motivation
and persistence when difficulties arise, together with providing protection from negative effect.
Integrated views are also possible, where the positive or negative effects of calibration biases are
contextual, dependant on further factors.

Bonpocwi ona camoxonmpons:
1. CocraBiieHHE TEMAaTHYECKOTO III0CCapHs.
2. TlpopaboTka HOBOIl IEKCHUKH.
3. IloarotoBka mepeBoAa TEKCTa HA PYCCKUM S3BIK.

Jlumepamypa: [1, 155-156].



3ansaTre 19-20. YcTHBIN NepeBol CTATHY MO CHENHAJTBbHOCTH CPEeACTBAMHU POJIHOIO SA3bIKA
Ilnan:

UreHne TeKcTa Ha aHIVIMKACKOM SI3BIKE.
JlekcuKo-rpaMMaTH4YeCKHUid pa30op TeKcTa.
CocrasiieHne 11aHa NeEpeBoOa TEKCTA.
IIpencraBieHue MOArOTOBIEHHOIO NIEPEBOA TEKCTA.

b

The Relationship between the Use of Social Networking Sites (SNS) and Perceived Level of
Social Intelligence among Jordanian University Students: The Case of Facebook
Part 1

This study aimed to investigate Jordanian university students’ use of Facebook and their
perceptions of their social intelligence as well as the relationship between students’ use of Facebook
and a self reported measure of their social intelligence. The participants in this study were 282
students from different colleges in a Jordanian public university. For the purpose of the study, the
researchers used cross-sectional survey design in which a questionnaire was administrated and
collected in-class by number of faculty members, who agreed to have theirclasses participating in
this study. The questionnaire aimed to collect data regarding students’ use of Facebook as well as
the perceptions of their social intelligence.

The analysis of the collected data showed that the majority of the students were active
Facebook users. Participants’ perceptions of their level of social intelligence were positive and at
moderate level. The findings showed significant association between Facebook use and perceived
level of social intelligence among Jordanian university students. The current study disagreed with
the common negative reputation, in Arab World, of the effect of Facebook on students’ social life.
The current research study showed that the use of Facebook might benefit students’ social
competencies and intelligence, through providing them with electronic platform that they can use to
freely express themselves.

Bonpocwi ona camoxonmpons:
1. CocraBiieHHE TEMAaTHYECKOTO III0CCapHs.
2. TlpopaboTka HOBOI1 JIEKCHUKH.
3. IloarotoBka mepeBoAa TEKCTa HA PYCCKUIM SI3BIK

Jlumepamypa: [1, 196-197].

3ansaTue 21-22. YcTHBIN NepeBo] CTATHH MO CNIEUATBHOCTH CPeICTBAMH POJHOIO A3bIKA
ILnan:

UreHue TeKCcTa Ha aHTJIMICKOM S3bIKE.
Jlekcuko-rpaMMaTHUYeCKHil pa3doop TEKCTa.
CocrapneHue 1aHa nepeBo/ia TEKCTa.
[Ipe3enTanus NOArOTOBIEHHOIO NIEPEBOAA TEKCTA.

sl NS

The Relationship between the Use of Social Networking Sites (SNS) and Perceived Level of
Social Intelligence among Jordanian University Students: The Case of Facebook
Part 2
In the recent years, Social Networking Sit (SNS) started to have great impact on different
aspects of our life. For instance, on one’s personal side, SNS have played integral role on providing
a way to connect with family and friends, to play network games, and to serve online materials. In
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business, SNS have become one of the main markets to sell products and services as well as to
connect companies with their customers. In politics, SN'S have become an active stage for political
conversation and debate (Rainie & Smith, 2012). In Arab world, SNS were powerful digital tools
for supporting the revolutionary wave of demonstrations and protests (Arab Springs), where SNS
have been extensively used to exchange revolutionary thoughts and to organize for demonstrations
and remonstrations. As a result, governments in Egypt, Tunisia, Libya, and Yemen fall, while
regimes in Syria and Bahrain are still struggling with the resistance. In addition, SNS can facilitate
communication, association, and information gathering and sharing in the health care field, for
instance, SNS have been used among fellow patients to discuss their conditions (Keckley &
Hoffmann, 2010).

The use of SNS is very popular among university students in Jordan, where the Jordanian
universities provide their students with free internet access that allows them to sign up for different
SNS. However, there is a lack of research studies that investigate the diffusion of SNS among
Jordanian students. Even though, there is negative reputation of the SNS among Arab people
because of the assumed negative effect from the use of SNS on Arab youth’s culture in terms of
religion, traditions, and native language. In addition, there is a debate about the effect of the use of
SNS and the Arab university students’ offline social life and competencies.

Bonpocwi ona camoxonmpons:
1. CocraBiieHHE TEMAaTHYECKOTO III0CCapHs.
2. TlpopaboTka HOBOI IEKCHUKH.
3. IloarotoBka mepeBoAa TEKCTa HA PYCCKUM S3BIK

Jlumepamypa: [1, 197-198].

3ansaTue 23-24. YcTHBIN NepeBo] CTATHH MO CNIEHATBHOCTH CPeICTBAMH POJHOIO A3bIKA
ILnan:

UreHue TeKCcTa Ha aHTJIMICKOM S3bIKE.
Jlekcuko-rpamMMaTHUYeCcKHil pa3doop TEKcTa.
CocrapneHue 1aHa nepeBo/ia TeKCTa.
[Ipe3enTanus NOArOTOBIEHHOTO NIEPEBOAA TEKCTA.

sl NS

The Relationship between the Use of Social Networking Sites (SNS) and Perceived Level of
Social Intelligence among Jordanian University Students: The Case of Facebook
Part 3
Some other research studies have discussed the application of SNS in teaching and
learning, Bosch (2009) conducted a study that aimed to investigate the use Facebook for teaching
and learning at a South African university. The researcher used virtual ethnography and qualitative
content analysis of 200 students Facebook profiles as well as semi-structured interviews with a
sample of 50 undergraduate students and 5 lecturers, who use Facebook to communicate with their
students. The findings showed that Facebook was widely used among participants for social
connectivity as well as general communication. The students who experienced the use of Facebook
for teaching and learning reported several advantages of the use of Facebook that include to acquire
help from Facebook college friends, to find educational materials, to answer administrative
questions, to connect with their college students during university vacation, and to contact lecturers.
However, there were some of the reported disadvantages of the use Facebook by college students,
which include bandwidth issues, and the distracting nature of Facebook that might lead the students
to spend unproductive time on Facebook rather than focusing on their education.
Beside the studies that investigated the use of Facebook by college students, some other
research studies examined the students’ opinion about the integration of Facebook in class activities
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to support learning and teaching. Eren (2012) conducted a study to investigate the students’ attitude
toward the use of Facebook in foreign language classes in a university in Turkey. For the purpose of
the study, Facebook was used to support language learning activities for one semester long. The
researcher used mixed research design to conduct the study, where at the end of the semester, the
students (n=40) filled a cross-sectional survey that aimed to investigate their attitude regarding the
use of Facebook as supplementary tool to support their learning. In addition, semi-structured
interviews were conducted with three students. The results showed that the students have positive
attitude towards the use of Facebook as supplementary tool to support their learning, where the

students believed that the use of Facebook would improve their language skills and the use
of Facebook was effective in supporting their learning compared to traditional face-to-face settings.

The discussed studies showed that use of SNS, such as Facebook, is popular among

university students, where students are used to use SNS for social activities. In addition, university
students showed positive attitude toward the integration of SNS in the teaching and learning
process. However, the reported studies were limited to specific cultures and countries, and cannot
be generalized to other cultures. In Arab world, there is scarcity of research studies that examine the
use of Facebook among university students and their opinion regarding the use of Facebook.

Bonpocwi ona camoxonmpons:
1. CocraBineHue TEMaTUYECKOrO II10CCAPHUs.

2. IlpopaboTka HOBOM JIEKCHKH.
3. TloaroroBka mepeBO/a TEKCTA HA PYCCKUI SI3BIK

Jlumepamypa: [1, 198-200].
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